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INTRODUCTION

This study is an attempt to follow the development
of the group of children who attended the Mental Hygiene
Clinic Nursery School of Louisville, Kemtucky in its first
three years, September, 1939 through May, 1942. The chil-
dren were studied on a comparative basis of their behavior
in the two school situations - nursery school in 1939-1942
and elementary school in 1946. >The study not only considers
the child's behavior in the classroom, but also attempts to
evaluate the effects of personality and environmental in-
fluences upon the child's school adjustment - his health,
conditions in the home, and mental development,

The preschool years are now being recognized as of
more developmental importance than any succeeding period
of life. The White House Conferemce reports after a care-
ful survey, "In early childhood - even as early as four
years of age - about one-third of apparently normal chil=-
dren of self-sustaining families, averasge in intelligence
have behavior problems sufficiently marked to necessitate
treatment. Large numbers of children still need help at

the kindergarten and priméry‘levels.“l

1 1 " lationship of Nursery
Harold H. Anderson The Relat P
Schools to Public Education", Mental Hygieme, XVIII, 445.

1ii
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"The Nursery School is the educational answer that
this generation is making in order to provide an environ-
ment where young children two to five can develop to their

fullest extent."l
Ags we had no contact with the home of the children

in 1946, we could not attempt to make an evaluation of the
effect of the nursery school program on the children. We

do attempt to compare the c¢hildren's behavior in elementary
schools in 1946 as evaluated by interviews with their tea-
chers over agalnst the children's behavior im nursery school
as it was recorded in 1939-1942,

The lack of objectivity is a big factor in our method
from the stendpoint of (1) the personal reactions of the
teacher will doubtlessly color her evaluatiom of the child,
and (2) the evaluation of the child's behavior at nursery
school was dependent upon the writer's interpretation of
the recorded data, which also has the dangers of being sub-
jective. However, in spite of these disadvantages in the
method of study, it is hoped that we may find some interes-
ting correlations that might prove worthy of further study.

"We are aware that education and mental hyglene
have involved different goals - education seeking to make
the individual conform to a group pattern, while mental

hygiene aims to nurture an individual in terms of his own

ers. Ao B. Sawyer, Jr., "The Nursery School",
Louisville, Ky., September, 1939, (Mimeographed)
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personal satisfactions.”l ile are also aware that the
child's behavior im school cannot be considered apart from
his behavior at home or from effects of physical cordition,
or from IQ. |

It is realized that the group studied is too small
to reach any definite conelusions - only 40 per cent of
the total number of children attending nursery school in
1939-1942 were located 1n elementary schools in 1946,
Again, we say that we hope it will show trends or corre-
lations from which definite conclusioms could be reached
upon further investigation,

There is at the very outset a difficulty in a study
consisting of an evaluation of behavior with respect to
how desirable or undesirable it may be. No one could mske
such distinctions on the basis of factual knowledge or draw
up a list of behavior problems of children to which any

other individual would entirely agree.z

There have been several studies of a somewhat similar
nature to the present study; the main difference is that
most of these other studlies had a control group for compari-
soﬁ with the group studied: Children's Behavior snd Teachers'

Attitudeg by E. K. Wickman, Educational Achievement of Pro-
blem Children by Paynter and Blanchard, A Comparative Study

of a Nursery School Vérsus a Non-Nursery School Group by

1l -
Ira S. #wile, "Integration of the Child the Goal of
the EducationalvPro?gram", lental Hygieme, (1936), XX, 249.

28K, liic : Children's Beh%¥ior and Teac%ers' .
Attitudes, {New York} ' W N s De 7o
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Ethel Kawln, and Children's Behavior Problems by Luton
Ackerson. This study has no control group; it differs from
these others in that it studies the same group in two dif-
ferent situations.

Gain and loss in this study are measured in terms of
group averages and group tendencies rather than in terms of
what has happened to the individual child as a persmality,
"Whet are needed are uniform studies yielding data on large
numbers of children and more reliable instruments of measure-
ment with whieh to measure possible differences in develop-
ment between children who attend nursery schools and children
who do not. Whét are especially lacking are valid and relia-
ble instruments with whiech to measure such physical condi-
tions, personality traits, types of behavior, and levels of
habit training as are generally recognized as acknowledged
objectives of nursery-school education."t

Ethel Kawin continues with the abowve statement by
saying that "every added study, however, may prove a contri-
bution toward the accumulation of data which may in time
throw some light omn this very complex problem."? This study,

then, is presented as another link in such a chain.

lEthel Kawiln and Carolyn Hoefer, A Comparative Study of
a Nursery School Versus a Non-Nursery School Group, (Chicago:

The University of Chicago Press, 1931), D. 4.

2Ibid., D. 4.
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CHAPTER I

THE LOUISVILLE MENTAL HYGIENE CLINIC NURSERY SCHOOL

The Louisville liental Hygiene Clinic established a
nursery school in August, 1939 for the observation and
treatment of young problem children. This program was set
up as an experiment for a three-year period under the spon-
sorship of the Younger Woman's Club of Louisville, the Com~-
munity Chest, amd the University of Louisville,

The two=fold purpose of this new experiment was the
guidance of children during their most formative years and
a demonstration to parents, doctors, student nurses, social
workers, amd the community at large of the best methods of
training young children.l The Nursery School was described
as "a planned enviromment imdoors and out-of-doors, where
pre-school children can begin to learn the art of success-
ful living through play, -~ the child's form of work~, under
teachers trained in the techniques of handl ing them in
these early years. Hefe they develop habits of friendlimess,
habits of work and order, habits of sleeping, and habits of

lyary Elizabeth O'Brien, "History and Development of
the Mental Hygiene Clinic", Louisville, Ky., Unpublished
Master's Thesis, Graduate Division of Social Administrationm,

University of Louisville, 1944,
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eating that will mske them adequate physically and
emotionally,."t

Normel c¢hildren, aged two to five years, with beha-
vior problems were admitted to the school, The child's
mother was "expected to cooperate actively by observing
the work at the school, consulting with the eclinic staff,
amd attemling a weekly child guidence lecture for mothers."2
The Nursery School opened at 8:30 A.M. and closed at 2:00
P.M, Monday through Friday; it included indoor and outdoor
periods of wawk and play, music and rhythms, stories and
discussion, rest, dinner and a two-hour nap.

In the first year of the liental Hygiene Clinic Nur-
sery School, September, 1939 - May, 1940, children were
accepted on a control-study basis. It was found after
the children were enrolled in school that this basis was
not valid; the control childrem, although referred by par-
ents as showing no problems, were found to have as many or
more problems than the study group. This classification

was .discontinued in the second year group of children.,
A follow-up study was made by a psychiatric social

worker in the home and school of the child each year after

his attendance at Nursery School. The children in the first

1lThis was taken from a pamphlet entitled "The Nursery
School Division of the Louisville liental Hygiene Clinic,”
Louisville, Ky., October 5, 1942,

2Ibid.
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two year groups were studied twice in a follow-up. The

studies were made to follow-up the development of the indi-
vidual children, and also, to evaluate the effect of the
Nursery School program.l

In follow-up studies of the first year group, it was
found thst while the majority of these children maintained
improvement in kindergarten end first grade, in genersal the
fundamental parent-child relationship had not shown as much
improvement as was desired by the clinic staff. Therefore,
in the second year of the school, September, 1940 - May,
1941, it was declded to adopt the policy of not accepting
children in the Nursery School unless the parenfs were will-
ing to participate actively in the treatment. Consequently,
each parent was seen in the Clinic for individual interviews
on the parent-child relationship.

In September, 1942, the Louisville Community Chest
asked the Health Council to form a committee which would
evaluate the work of the lMental Hygiene Clinie Nursery School®
The committee considered the program of the school and the
school's place in the community and made the following con-

clusions:3

14 summary of the follow-up studies can be found in
Appendix A.

2This committee was made up of eight non-staff mem-
bers of Mental Hygieme Clinic. It included interested lay
persons in the community and representatives from health
and social agencies.

3Louisville Health Council, "Report on the Mental
Hyglene Clinlc Nursery School, Louisvi lle, Ky.", October
5, 1942, (Mimeographed)
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1., The Nursery School should be continued.

2. The Mental Hygiene Clinic Nursery School fills
a need in the community which is not met by any
other agency, in training doctors, nurses, tea-
chers, perents, and others how to deal with
behavior problems in pre-school c¢hildren,

3. It renders guidance toc both children and parents
to forestall and prevent more serious problems
developing at a later date.

4, The Nursery School is conducted for research
and demonstration and maintains high standards
in many respects, but is handicapped by lack of
adequate physical faeilities,

On the basis of the Health Council report, the Lou-

isville Community Chest agreed to comtinue its support of

the Nursery School. The Younger Woman's Club withdrew its
funds at the end of the three-ysar demonstration period as
the demonstration had been effective in proving the need
of the nursery school program in the comiunity;

In February, 1944, the Nursery School was discontin-
ued during the elinic's search for more adequate quarters
and a full-time director far the school. karch, 1945, the
school again opened as the present "Child Study Nursery
School" supported by tuition, Commmnity Chest funds, a
Special Fund of the University of Louisville, end donations
from private clubs. Although, the Child Study School now
has its own full-time director, the Mental Hygiene Clinic
continues to have responsibility for the establishment of

aims and policies far the school.
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CHAPTER II

METHOD OF sSTUDY

The group selected foar study were children who
attended the lental Hygiene Clinic Nursery Schonl for the
first three years of the school, September, 1939 through
May, 1942. There was a total of sixty-seven children
attending Nursery School during this period.l

The location of the ehildren in the follow-up study
in May-Jdune, 1946 was determimed through tle use of the
- files of the Census Bureau of the Louisville Board of Edu-
cation and the Jefferson County Board of Education. Since
the school census is continuous, it showed the grade and
school of each child if he had ever been entered in a school;
if removed, the cause of removal was given - whether he
moved from the city or county, transferred to another school
in the c¢ity or county, or was removed from school entirely

fer reasons of health,.

1, variance in the total number of children attending
Nursery School during these three years was found in the
follow-up studies made by Mental Hygiene Clinie. 1In one
place, a total of 79 children was used, and in another, 76.

By checking over the intake book for the first three years

of the school, 78 children were found who entered the school.
Eleven of these were entered 1n school for more than one

year and were re-coaunted in the total, leaving 67 as the actud
number of children attending Nursery School for the first
three years.

5

e
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The children chosen for the follow-up study had
(1) attended the Nursery School for at least a month within
the period September, 1939 through May, 19421, and were
(2) attending a sehool in Louisville or Jefferson County at
the time of the follow-up in May-Jdune, 1946,

As shown in Table 1, twenty-six childrem, or approx-
Imately 40 per cent of the 67 children were found that met
the above requirements. The remaiming 41 children failed
to meet these requireménts because of the following reasons:
(1} twenty had moved out of the city or county, (2) ten
were patients at the Children's Free Hospital at the time
of attendance in Nursery School and returned to their homes
out in the state after di scharge from the hospital, (3)
seven attended Nursery School less than a month, (4) three
were not located in the school census files which probably
me ant that the family had moved out of the city or cecounty
before the child reached school esge, and (5) one echild was

confined in a state mental hospital.

TABLE 1

STATUS (F SIXTY-SEVEN CHILDREN ATTENDING NURSERY SCHOOL
DURING THE SCHOOL YEARS 1939-1942 AT THE TIME
OF THE FOLLOW-{iP STUDY IN MAY-JUNE, 1946

Status Children Percentage

Totaloono.o.ooo 6% loo%
City or county schoole ¢« ¢ ¢ o o 26 39
Movgd out of git or county. . . ‘a 20 29.9
Children's Free Hospital patients. 10 14.9
Attended school less than a month, 7 10,9
NOtlocatedoooo-ooo-oo. 5 4:.4
State mental hospital. e & o o o @ l 104

aThese children were returned to homes outside of the county.

lis it was felt that the child could have benefitted

1ittle from the nursery school experience_ 1in less than a
month's time, these chlldren were not included in the study.



7
Data From Nursery School Records

The Nursery School records contained (1) a referral
summary giving family history and the physical, mental
and emotional development of the child, (2) running records
of psychiatric or social work interviews with the mother
and the child, (3) reports of psychological tests - the
children were tested when they entered and usually given
a re-test at the emd of the nursery school year, (4) daily
observation notes on the performence of the children in
school, (5} a closing evaluation of the children in Nursery
School, (6] a closing summary evaluating the effect of the
clinic contect on the mother's and child's problems, and
(7) follow-up studies made by social workers to the home
and school of the child a year after attendance in Nursery
Schoolg'

The referrsl summary varied in the volume of infor-
mation obtained - depending om the source. In some cases,
the mother came into clinie for a referral interview with
a psychiatric social worker, eand in other cases, the mater-
ial was obtaiﬁed from a social agency or some other referral
source.

In some instances, there was very little material in
the record sbout the parent-child reletionship, the pro-
blems of the parent, or any features in the home situation

affecting the child's behavior. This was due to the fact

l7he sehedule used ép gathering Nursery School data
can be found in Appendix B,
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that not all mothers and not all childrem held regular
interviews with the soclal worker or psychiatrist. The
tendency scemed to be for the e¢liniec to have little or no
contact with mothers of tle control e¢hildrem, although this
was not always true.

Another distinction between the control and study
children seemed to be that many of the control children's
records did not contain daily observation records. Only
an evaluative statement of the child's performance for the
year was recorded.

Due to this lack of uniformity of recorded data, the
information about one child and his family might be volu~-
minous, as compared with another child sbout whom very little

was Known.

Classification of Children From Nursery School Records

It was found helpful for study purposes, to classify

the c¢hildren into three groups according to the degree of
improvement resulting from their nursery school experience.
Improvement as it is used here does not refer to improve-
ment of the child in nursery school environment alone.
It refers to the whole development of the child as shown
by his ability to meet and adapt to all life situations -
his relations in the home, his relations with other chil-
dren in the neighborhood, and his relations with other

adults. When he left the nursery school environment, did
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he continue to present eating and sleeping difficulties?
How does he get along with his parents, siblings, and
other children? ihat sort of work and play habits has he
formed?

The basis for evaluation of improvement in the child
was the opinions of (1) the nursery school teacher, (2)
members of the clinie staff, (3) the parents, and (4) follow-
up studies a year after tle child's attendance at Nursery
School.

It would be difficult to say how much improvement
was due to the child's nursery school experience, excluding
the influence of other environmental factors. The degree
of im@rovemeut refers to the amount of change observed in
the individusal child during the period of his attendance
at Nursery School. Consideration is given to such‘factors
as low IQ and poor health of the c¢hild; blockage due to
roblems of the parents; and low economic level of the familw

Group One consists of twelve children who showed a
marked degree of improvememnt in Nursery School. Group Two,
seven children, showed little or no improvement; and Group
Three, seven children, was a classificati on where improve-~
ment was not clearly defined.

The sum of the initial problems and the sum of the
problems improved in each of the three groups was obtained
in an attempt to judge the amount of improvement. This

procedure brought out that Group I, twelve children,
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presented a total of seventy-seven problems of which
sixty-eight, or 89 per eent were improved. Group II,
seven children, presented a total of sixty-four problems
with thirty-four, or 53 per cent improved. Croup III,
seven children, presented a total of thirty-five problems
and twenty-eight, or 80 per cent were improved.

Table 2 shows the number of problems and their im-
proveﬁent for the three groups of children. Table 19,
infra, page 56 lists the types of problems. These figures

are a rough estimate, aml are used only because they help
to visuallze the degree of improvement in the three groups.
A problem might have existed, and not been recorded because
it was unimportant in one worker's viewpoint. The same
problem would be recorded as playing an important part in
a child's behavior by a different worker. In the same
menner, a problem might have shown improvement, yet not
been recorded. Then, too, from the recorded data, it is
impossible to judge the intensity of the problem as it
oceurs in the different children.

The difficulties involved make us question the
validity of any such classification. Yet, this seemed to
be the best method of evaluating the adjustment of these
children in 1946 as the control-study group set up in

Nursery School in 1939 ecould not be used.l By using this

lsu r&, p. 2.
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classification, we can compare the school adjustments of
the children on whom the nursery school program was
thoug ht to show some effect with those children on whom

the program was thought to show little or doubtful effect.

TABLE 2

NUMBER OF INITTIAL PROBLEMS AND INPROVEMENT OF TWENTY-SIX
CHILDREN ATTENDING NURSERY SCHOOL, 1939-1942

Children

Initial Probdlems

Total Group I  Group II  Group III

i

Total. 26 12 7 4
l1-440000 7 6 0 1
5"’9.... 14 3 5 6

10 = 14e ¢ » & 3 3 0 0
15-01781‘..- 2 O 2 O

Problems Improvedibtai Group I l Group II Group III

Total. 26 12 7 7

l - 4 *» e * 13 :
5 - 9 e & o o lO
lO - 14. ¢ o o 5

A& &3
AV
(@R

il

The twelve children of Group I were considered by
the nursery school staff to have either (1) presented few
problems upon entrance to Nursery School and continued to
show a good ad justment, or (2) showed a great amount of
improvement in fheir problems presented upon entrance.

There were five children in Group I who showed very

few problems when referred to Nursery School. The case of

Mary, 4, is presented as an illustraetion of these five:
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Mary*'s father was a factory foreman sand
seemed to have no difficulty in supporting the
family of four. Mary was an average child with
an IQ of 114 as tested before entering Nursery
School, She was a sweet-manmered child who
adjusted easily at school., Her only difficulty
was in telling her mother good-by at first, but
she soon did this easily. She was well-liked
at Nursery School eamnd had a very good time.

The psychologist reported she seemed very well
adJusted socially in that she was friemdly,
outgoing, and cooperative,

The remaining seven children in Group I showed pro-
blems when entered in Nursery School, yet were felt by the
staff to have shown a great deal of improvement in their
adjustment tg Nursery School. The major problems disap-
peared or were improved to such a degrée that it was felt
the ehild would have little difficulty im adjusting to
elementary schools. The following case history illustrates
such an'adjustment:

Martha, a three-year old child, presented
- a picture of an almost miraculous change as &
result of her nursery school experience., Her
mother was mildly depressed with suicidal ten-
dencies. She was married to a man much older
than herself, who had a sixteen-year old daugh-
ter from a previous marriesge. The mother felt
burdened down with the dradb existence and low
economic level of her husband's grocery store.
The perents were extremely over-protective of
Martha, end had almost "wrapped her in cotton
for safe-keeping", waiting on her hand and foot.

When she was brought to the Nursery School,
she had poor eating habits, was over-dependent
on her mother, shy, lacked spontaneity and con-
fidence; and had temper tantrums, cried fre-
quently, refused to go to bed, was fearful of
high places, spoiled, presented problems of
nail biting, mild stuttering, masturbation, and
day dreaming.
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Her mother was helped by the psychiatrist
to gain confidence in herself and to express
her feelings. Her anxiety left mnd she was
able to be more independent and tske more ini-
tiative. ©She improved greatly in handling
Martha's problems. In play therapy with the
social worker, liartha let out a great deal of
negative feeling and aggression and obtained
relief. By the end of her treatment, she was
a different child. She was no longer timid,
fearful, and retiring. Instead, she was self-
confident, vivacious, and outgoing.

In Nursery School, Martha's general con-
dit ion showed a wanderful improvement. Instead
of sitting and watching, she began to take part
happily in all activities., She was no longer
a problem with eating amd sleeping habits. 4s
soon as she overcame her timidity, her progress
was rapid. She became very independent =nd
refused to let her parents do everything for
her. She was able to assume leadership of the
group. She became unafraid of new people and
places. ©She alweays seemed to enjoy Nursery
Schoaol and reached the point where she could
participate, use her own ideas, and resourceful-
ness and imagination with a great deal of free-
dom. The staff was fascinated by her growth
anl blossoming-out into a delightful youngster.

Group II was group of seven children who showed little
or no improvement from their nursery school experience. It
was felt by the nursery school staff that very little had
been accomplished with this group of children.

In six out of seven cases in this group, the parent
could not aceept help from ce¢linic treatment with her own
emotional problems or with her protlems with the child.

The child was either removed from Nursery School entirely

before any improvement resulted from school attendance, or

the parent's problems remained unchanged and continued to
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affect the child's behavior at home or school or both.
The following case illustration is of a child in Group II
who had little difficulty in adjusting to Nursery School
and made rapid improvement in her problems at school, but
continued to be a problem at home due to the parent'’s in-
ébility to benefit from clinic treatneﬁt:

Sylvia, three, was an onmly child of
parents who had spoiled her completely. They
became irritated at her difficult behavior,
yet were "crazy sbout her". The problems
shown by Sylvia were: severe temper tantrunms,
enuresis, eating problem, thumb sueking, will-
ful and negative behavior, crying for attention,
whining, restlessness during sleep, hitting
amd annoying other children and adults.

After a week in Nuprsery School, Sylvia
came into the group without crying and had
few temper tantrums. When she learned that
her undesirable behavior did not get her what
she wanted at nursery school, she became one
of the most helpful and cooperative children
there. Adults and childrenm both liked her and
her teacher reported that she was a lovely
child to have in the group. At school she
became a real power for the good and showed a
great deal of self-reliance and thoughtful
initiative.

It was doubtful whether the mother rece-
ived any help from her clinie visits. She
continued to be inconsistent im her handling
of Sylvia, giving into her every whim rather
than bring on another temper tantrum. Sylvia's
babyish aetions continued at home, because
her parents let them work. When away from
home, she became a very well-adjusted child,
but she was still a serious problem in the
home.

This next case illustration is of ome of the children.
in Group II who was removed from Nursery School entirely

because the parent was ungble to accept help wi th her own

emotional problems:
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Douglas, 6%, was brought to Nursery School
as hg was unsble to adjust to kindergarten in
public school. His mother reported that he
spent most of his time outside of the room be-
cause the teacher was unable to deal with his
misbehavior in the classroom. He showed gen-
erally undesirable aggressive behavior- showing
off for attention, hyper-activity, was immature
socially, unable to get along with his siblings,
was disobedient, and blocked completely against
formel schooling.

From the first, he showed a tendeney to
annoy other children at Nursery School and was
amazed when his misbehavior was ignored by the
teacher. His only activity was in climbing
and jumping off things. Through games and sto-
ries, he began to learn to spell and write. He
could add and subtract simple sums and learned
to enjoy singing with the group. He began to
show a little more feeling for the other ehil-
dren, and showed less need for being engaged
constantly in some physical activity. His span
of attention lengthened and he began to show
more interest in his work,

Just when Douglas was showing some improve-
ment in Nursery School, his mother removed him,
saying that she found it impossible to continue
him in school. It was felt by the staff that
her domination was a stumbling block to Douglas

and 1t was too difficult for her to change her
emotions so that he could express himself more

freely.

Two of the children from Group II came from such a
poor home situation that it was felt that the e¢ircumstances
at home would counteract any permanent good accomplished in
the 1rregular and short term of attendance of the children
in Nursery School. The father was unemployed, the family
of six lived in ome room, there was a great deal of illmess

in the home, and the children suffered from a lack of pro-

per nourishment and care,
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The seventh child in Group II was in very poor health

during her month's attendence at Nursery School and, for

this reason, there was not much change in her behavior.

Group IIX is composed of sevemr children whose

improvement at Nursery School was doubtful. This made it

dif ficult to classify them in either Group I or Group II.

As they scemed to belong to neither group, they were left

in a classification by themselves to form a third group.

This unclassified group may be considered with Group II as

a group of doubtful improvement consisting of fourteen mem-

When this is done, there is a better basis for com-

parison with Group I of twelve children showing improvement.

Frequent absences retarded improvement for two of the

children in Group III., The following is an illustration of

doubtful improvement due to absences:

The problems presented by Peter, 4, at the
time of referral were temper tantrums, a speech
defect, a tendency to stutter., He was "affect-
hungry", shy, and insecure. He had an even-
tempered disposition, was extremely kind and
generous with other children., He was very quiet
and appealing and seemed to be self-conscious
about his speech defect., In six interviews with
the psychiatrist, Peter was able to get out a
good bit of aggression, although it was felt
that the mother got little help from her contact
with the clinic. '

Peter improved in initiative and aggres-
sion, became more outgoing, cooperated well; yet
always preferred to be directed by another child.
His indistinct speech and hesitaney to talk did
not improve. what improvement he appeared to be

making was retarded by his frequent absences from
Nursery School of a week or more at a time, and
he had to regain self-confidenece all over again.
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Marshell is given to illustrate the two children
in Group 1II whose improvement was doubtful, due to the
counter-action of a very unstable home situation:

lMarshall, 43, had temper tantrums, showed
sibling rivelry, was unable to get along with
other children, seemed to confuse fact and fan-
tasy, was highly distractible, and hyperactive.
He was handicapped by a mal development of his
cerebrnm and &l so by an internal strabismus of
his left eye. Due to a lack of motor coordina-
tion, he appeared to be clumsy, and would fall
in walking. His Iy on two psychological tests
was 89, or a dull normsl,

His father had an ungovermable temper, and
had difficulty in maneging on present earnings,
due to illnesses and accunulation of debts. He
was abusive to his wife and harshall., His
mother was a religious fanactic, believing in
no social activity. There was always a conflict
of interests between the two parents due to the
mother's condemnation of her husband's drinking
and dancing. Marshall spoke of his parents as
being "mixed up". His older sister and younger
brother were favored by the two parents, caus-
ing Marshall to feel neglected and to show a
great deal of need for belonging to something.

Marshall did not present at Nursery School
any of the problems shown at home, and aside
from his confusion of fact and fantasy, he was
guite satisfactory to have in the school. He
learned to control his temper and not to fly to
pleces when upset. He was able to work longer
at one thing without shifting. Ie gained a
good soclel rapport and a real feeling for
other members of the group. It was felt that
he made as good an adjustment as possible con-
sidering the 1ill effects of the home situation.

After an emotional erisis at home, his be-
havior altered accordingly. Even when he was
excited and upset from home, he was able to get
along emiably with the group, showing that his
social adjustment seemed well enough established
not to be seriously disturbed by emotionsl up-
heavals, although his own individual performance
was affected. His ability to coneentrate on his
work varied with the emotional upsets at home.
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The three remaining members of Group III were clas-
sified as showing doubtful improvement, because one or more
of their initial problems remained unechanged, or improvement
was shown inconsistently, as in the case of the boy who had
"bad days", or another boy who adjusted very well in his
first month of Nursery School, but suddenly becime a tyrant,
showing very disagreeable behavior in the group in the second
month of school.

The third child in this category was difficult to
classify as his problems Were.derived from a spastic birth
injury, and there was some question of his remaining problems

" being due to an organic or an emotional disorder,

Data From Elementary Schocl in 1946

Twenty-two of the 26 children located through the
census files of the two Boards of Education, were enrolled
in public schools. Three of these were in county schools;
the remaining ninetéen were in city schools. Four of the
children were enrolled in Catholic parochial schools.

Since the study was being made on the basis of the
child*s adjustment in school as of lMay-June, 1946 as com=-
pared with his adjustment in the Nursery School, 1939-1942,
no contacf was made with the home during the present study.
All informetion obtained about each child st the time of
the follow-up study was through (1) interview with the

teacher, and (2) school records.
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The teachers were seen in the months of liay and June,
1946. 1t was Telt that they would know the children better
at the end of the term. Since the teachers were seen dur-
ing the last month of the school year, there was the disad-
vantage due to the pressure of filling out records and
grades. However, the fact that they were at the point of
evaluation of the child's performance for the year seemed
to aid them in their partiecipation in this study.

Three children who had not been located in June,
1946 were found in a re-check of the census files in Cetober,
1946; and their teachers were seen at that time. The tea-
chers for the preceding year were seen in the cases of two
children of these children. However, one new teacher was
seen as the child‘'s former teacher was not available,

The interviews with the teachers were held before
the information from the nursery school records was obtained.
This was done (1) as the spring was decided on as the best
time to interview the teachers, it was necessary to fill
out the schedules from the nursery school records at a
later date, and (2) in order to help the author avoid bias

in the interpretation of the material.

Clagsification of Children by Interviews with Elementary
School Teachers

The problems as reported by elementary school tea-

chers were totalled for each child as a basis for evalua-

ting whether or not the child was considered a problem in
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elementary school. This is shown in Table 3. This method
shows which ehildren presented more of the problems included
on the schedule.1 In a few cases, the teacher mentioned
additional problems. We inferred that the children showing
more problems on this list are considered by their teachers
to be making a poorer adjustment in elementary school than
those ehildren who present less problems on the 1list. The
types of problems shown by the children in elementary school
are seen in Table 20, infra, page 5%.

The list of problems used in this study was derived
from Wickman's study of the reactions of teachers to behav-
ior problems. His list of fifty problems was secured "(1)
from a questionnalire to the teachers of an elementary public
school in which they were asked to enumerate all behavior
problems that they had encountered in their teaching experi-
ence; and (2) from a compiled list of problems as referred
to a Child Guidance Cliniec in the same community."2

TABLE &

NUMBER OF PROBLEUS ¢F TWENTY-SIX CHILDREN IN
ELEMENTARY SCHOOLS, MAY-JUNE, 1946

Problems Children
EotaltGroup I ; Group II% Group III

Total, . 26 12 7 7
Nonee o o o o o 2 | 2 0 0
1-40000005122 6 2 4
5-9.00000? !7§ 4 l 2
lo-l4ooo¢035 0 2 l
15 & Over « oco o 2 0 2 0

[ | i
1ippendix C. 2Wickman, Op. Cit., p. 210.




21
The twelve children showing five or more problems
are used in this study as being problem children in elemen-
tary schools¢ The reason for this division is that the
teacher's general discussion of children showing five or
more problems presents a picture of a child who is not well-
adjusted to his school situation.

As an illustration, the following is the story of

the one child who showed five problems:

He is restless in class with a great deal
of nervous activity - moving his feet and arms
in a shuffling motion and biting his nails.,

He cries easily, turns white when corrected by
his teacher, seems shy and withdrawn, shys
away from the usual fights with boys his age,
and is backward about answering in elass or
glving oral performances. He an? his twin
brother are never gpart and seem to have no
other close friends. The twin brother has less
outstanding qualities than the first twin. He
is not as forward and not as good a student,
He asks often to be excused from the room, and
his health record states that he wets the bed
at home. He is sulky and sullen, whereas the
first twin is not considered to be so.

The following is an illustration of a boy, who pre-
sents the greatest number of problems, (20), of the group

studied in elementary school:

Charles is considered to be an extreme dis-
cipline problem in his classroom. He is inatten-
tive, does not study, is careless im his work, in-
different and stugglsh. He interrupts the class-
room, attracts the attention of others in the
.room with his misbehavior, 1s quarrelsome, stub-
born, defient, and challenges the teacher and
principal when it becomes necessary to discipline
him. He is selfish, very restless and unable
to concentrate. He has frequent temper outbursts,
He is, however, on the other hand, considered
by his teacher to be a hig bluff and bully.
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He daydreams, seems oversensitive, is sulky,

end seems to be cowardly. His teacher refers

to him as a "show-off coward". He bullies

the younger and smaller children. The other

children say, "We should send him to another

school--we don't want him here."”

This is a picture of one of the children whom the
teacher considered to be no problem in the classroom:

Her teacher reports that Marjorie is a

"lovely child" who does outstanding work. She

takes the initistive very often in the room,

is popular with the others, and mekes a good

leader., She expresses herself well both orally

and verbally, and has had several stories pub-

lished in the school magazine. She is quiet,

well-behaved, adapts herself well to the group.

She is an "all-round sweet little girl".

It is at this point that we encounter a serious d4if-
ficulty - in considering whether or not the children are

problems in elementary school and nursery school, and to
what degree they are problems. What is acceptable behav-
ior to one parent, teacher, or school system may become
unacceptable when the child passes into the control of
another parent, teacher, or school.

The difference in attitude of mental hygienists and
public school educators has been referred to in several
studies. "In making the comparison between the attitudes
of mentalrhygienistsvand teachers, it is essential to bear
in mind the differences in professiomal interest. The focus
of attention and interest for the mental hygienist is the
social and emotional ad justment of the child; the chief in-

terest of the teacher is in the educational accomplishments
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of children."l This difference in the principal interests
of the two professions naturally brings sbout different
attitudes toward child behavior.

In view of the scholastic function of publie school
edutation, a "great emphasis has been placed on grades,
units, and degrees; and compulsion in subject matter regard-
less of health, interest, ability and achievement,"? There
is not sufficient time for the teacher to give adequate
attention to the individual needs of her children,

"In contrast to the public school, the nursery school
appreciates the need of individual attention to the child
eand offers opportunity for it. It permits only small num-
bers of children per teacher, has no curriculum as such,
and places the personality problems of the individual above
the program in importance. The nursery school appreciates
the need for training the whole child and for understanding
and, to some extent, modifying the influences that bear upon
the child outside the school."d

Table 4 shows that five of seven of the unimproved
group at Nursery School remein problems in elementary school.
Three of seven showing doubtful improvement are still con-
sidered to be problemé. Eight, or two-thirds of the children

considered to be problems in schools in 1946 came from the

two groups where it seemed doubtful that they had improved
at Nursery School.

lIpid., 119, 2iile, Op.Cit., 253, “Andersom, Op.Cit.,48
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TABLE 4

ADJUSTMENT OF TWENTY-SIX CHILDREN IN ELEMENTARY
SCHOOLS, 1946, ACCORDING TC DEGREE CF IM=-
PROVELENT IN NURSERY SCHOOL, 1939-1942

Evaluation of ? Children
School Adjustment ! TiGroup I | Group II | Group III
Total. o |26 12 7 i 7
Considered to be a ProHam 12 . 4 5 3
Considered to be mo Prdolm 14§ 8 2 4

In view of the unreliabilities that we have discussed
of this method of study, a later study might reveal more
objeetive data through: (1) contact with the home, (2) use:
of a control group of children who did not attend nursefy
sechool, or (3) the method of asking the teachers to rate
the nursery school child with all the children in the room
for comparastive purposes, rather than to single out the
nursery school child for an evaluation of behavior as was

done in this study.
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CHAPIER III
HOME SITUATIONS (OF THE CHILDREN

This section of the study is devoted to the influence
of the home as shown by the child's behavior at Nursery

School and in elementsry school,

Social Service Exchange Registration

Social Service Exchange registrations were checked
in October, 1946, Table 5 shows the agencies registered
and the frequency with which the registrations appeared.
Separate classifications of public health agencies and soc-
ial agencies were made because some of the families were
known to one type of agency and not to the other. Twelve
families had had no contact with public health agencies,
eight were unknown to any social ageney, and seven were un-

known to either type of asgency.

There does not appear to be any real basis for stat-
ing thset more children with problems come'from families with
frequent social agency registrations, or that the reverse is
true. However, of the children who came from families with
registrations with more than one public health agency, seven

were in Groups II and III, and four were in Group I. Of the

25
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femilies registered with more than two social agencies, seven

were in Groups II and III, and two were in Croup I,

Two children whose families had the most frequent

social agency clearings, fifteen, (including both health and

welfare agencies), were found to be problems im elementary

schools.

The e¢hild having the next most frequent number of

clearings with Social Service Exchange, eleven, was also

congidered to be a problem in elementary school.

dren from the families with the next most frequent soeial

and health agency registrations,

were not considered to be problems in public schools.

of the seven children whose families were known to neither

social agencies nor health agencies, were considered to be

problems by their elementary teachers,

TABLE 5

SOCIAL SERVICE EXCHANGE RECISTRATION CN THE FAMILIZES OF
TWENTY-SIX CHILDREN IN ELEMENTARY SCHOOLS, 1946

Social Agencies

Agency

Registrations

Agency

Mental Hygiene Clinic. . 152
Family Service Orgenization8
Home of the Innocents, 7

Louisville Goodwill Imdustries
American Red Cross « o ¢ o ¢ o

{Aid to Dependent Childrem &

The chil-

Four

Registrations

(ten, nine, seven, and six),

3
3
Municipal Bureau of. . : Ald to Dependent Families. 3
Soecial Service « » » 6 [Neighborhood House Day Care )
Leal-é.idbociety....f) Centero'oooocooo
Loﬁlsville & Jefferson Co. City Workhouse « . e o 1
Cnildren's Bome, » « 5 {City Housing Law DiVLsion. e o 1
Juvenile Court « « « o « 4 |[Federal Correctional Insti-
Children's 4Agency. « « « 4 tute, Ashland, Ky. « « «» o 1
w th ntal iene
c11aTB POTEY e B9 REShRTLVIC LY tEninakey BURLSE

only if the family had previous registratlons.
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TABLE 5 (CONTINUED)

Public Health Agencies

Agency Registrations Agency Registrations

Visiting Nurse Association 11 {Loulsville Genersal Hospital-
Children's Free Hospital. . 6 Department of Psychiatry. .3
Louisville & Jefferson Co. Loul sville General Hospital-
Health Department., « « « « 5 Social Service Department .3

Marital Status of Parents

Table 6 is econcerned with the parent's marital sta-
tus. The findings here are significant only as the study
in 1946 brings out that all, with one exception, of the
children who came from broken homes, are considered to be
problems by their teachers at the time of the follow-up.
All of the parents who were divorced or widowed when the
children were in Nursery School have married again. The
child whose father was separated from his family is in the
home of a maternal aunt because his mother died two years
ago, aml the father refused to teke the responsibility for
his children.

The one exception, who is not considered a problem
in elementary schools, was living with his mother and step-
father while in Nursery School and the mother and step-
father were able to receive some help from their clinie
contact in the parent-child relationship, so that the child

was considered no problem when he left Nursery School.



28
TABLE 6

MARTTAL STATUS OF PARENTS OF TWENTY-SIX CHILDREN
ATTENDING NURSERY SCHOOL, 1939 - 1942
Mm

! Children
Marital Status

:Totalicroup Ii Group IIf Group III

H
i

Totel. . 26 12 7 7
Married + « o o o 20 | 9 6 5
Divorced, « o« » o« 1 1 & 0
Separated « o ¢« o 1 0 0 1
didowed ¢« o e s oi 4 \ 2 1 1

Socio Ecomomic Level of Parents

The children were distributed fairly evenly accord;
ing to socio-economic level of their families. Table 7
shows that four of Group I came from families with a com-
fortable standard of living, four came from families of
average means, and four came from famllies of a low econo-
miec level., No children of this group came from families
dependent on relief. Of Groups II and III, six were from
comfortable families, two from average families, two from
poor families and four from families dependent on relief,

The classification of coﬁfortable standard of living
includes both professional and clerical occupations. The
four preofessional fathers included one dentist, one doctor,
and two lawyers. The clerical profession consisted of an
insurance suditor, owner of a wholesale establishment, mana-
ger of am automotive store, a salesman, and a grocery store

owner.
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In the average standard of living group, there was
a grocery owner, a WPA clerical worker, and a clerk in a
factofy stoek room. The skilled laborers included a fac-
tory foreman, boller-rcom engineer, and a fireman.

The low economic level group included unskilled la-
borers, janitors, and those doing other manual labor jobs.
Three of the four families on relief were receiving finan-
cial aid from Family Service Organization. One mother was
receiving a grant from Aid to Dependent Children.

TABLE 7 |

SOCIO-ECONOMIC LEVEL OF THE PARENTS COF TWENTY-
SIX CHILDREN LTTENDING NURGZRY SCHOCL, 1939

1942
| Children
Standard of :
Livin — %
g ' pot Group I Group II; Group III
Totals » 26 12 7 7

Comforteble Living 7
Professional . ..

4
Clerical . . & o 6
Average | ;

CIerical * s o 3

Skilled Labor. . 3
Poor j
Unskilled Labor. 6
Dependent on Relief 4

OB D P
M, O o
NV FO D

|

.

Of the ten chlldren from comfortable homes, three
of them are considered to be problems in elementary school.
One of the six children of average home is considered a pro-
blem, and eight of the ten children of poor and dependent

homes are considered problems at the time of the follow-up
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study. The baéis for the socio-economic level in elemen-
tary school was the same as that of Table 7, or as the homes
were at the time of the child's attendance in Nursery School,
so we can question the.validity of this data in consideration
of the changing ecomomic condit ions from 1939 - 1946,

A similar study of the relation between socio-economic
level and children's behavior was done at the Washington
Child Guidance Clinic. A4 group of fifty children from homes
of high economic level who had been referred to the clinie
were studied with a control group of fifty children from
dependent homes from the same source.. The types of problems
-presented by these one hundred children were grouped as:

(1) habit problems, (2) aggressive personality problems,
(3) submissive personality, and (4) educational difficulties,
Since the problems in our study of twenty-six children were
classified similarly in Table 21, we can compare our results
with the Washington study.

TABLE 8

SOCIO-ECONCMIC LEVEL OF TwENTY-SIX CHLILDREN BY
TYPES CF PROBLEMS

Types of Problems

Socio~-Economic Level : - ,
Tot Aggressive; Withdrawing Classwom|Habit

Total. . 155 68 44 C s 10
Comfortable, ., . . 49 25 8 o1 5
Average. o« o« o o « 21 7 | 7 ; 6 1
Poor and Dependent 383% 36 ; 29 g 14 4

i

lcecila Pisula, "Behavior Problems of Children from

%}gh and Low Socio-Economie Groups™, Mental Hygiene, XXI,
uly, 1936), 454. ~
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The findings of this study agree with those of the
Washington study in that the high and low socio-econonmic
groups were much alike in the distribution of ocecurrence
of faulty habits. In that study, the dependent group
showed twice as many aggressive problems than the com=-
fortable group showed.

Our study differs from the Washington study with
regard to the number of submissive traits and number of
educational difficulties. Their study found a greater
number of submissive traits im cechildren from comfortable
then in dependent children, Children from the more com-
fortable homes showed more school maladjustments. This
difference might be due to the fact that more problem
children in our study were found in the poor and depen-
dent group; thus this group, even though it has the same
number of children as the comfortable group, presents
eighty-three total problems as agalinst the comfortabls
group's forty-nine total problems. It is not known whet-
her this was true of the Washington study.

Other Fegtures in the Home Situation

Other features in the home situation thest appear to
be worth mentioning lnasmuch as they affect the child's
edjustment in Nursery School were not recorded consis-

tently throughout. They were recorded only as they were

brought ocut by the mother imn her elimic interviews.



marital difficultles, whereas in Groups II and IITI, marital
difficulties were brought out in four cases. 'Occurrences

of unstable parents were recorded two times for Group I and
six times for Groups II and III.

and unstable parents affected Mickey's behavior in Nursery

32

In Group I the:e was record made of only one case of

School:

occurred four times in Group I, six times in Groups II and

ITI.

I and three times for the other two groups.

Mickey's father has an ungovernable temper;
he drinks heavily; gambles; and is abusive to
Mickey, the two other children and his wife.
Mickey imitates his father's infaentile behav-
ior of showing irritastion without inhibition.
He was the middle child. His older brother
was his father's favorite; his younger brother
was his mother's favorite. Mickey's sense of
deprivation and re jection by his parents was
great. HMr. N, Mickey's father, had difficulty
menaging on his earnings due to his and his
wife's constant illnesses amd a consequent
accumulation of debt. DMrs. N. displayed
religious fenaticism and Mr. N.'s behavior was
in rebellion against this.

Mrs, N. reacted to the conflict in the
home by spending most of the time in bed,
complaining of being nervous and in poor health.
The children's reaction to the strain and ten-
sion in the home was to vie for their parent's
attention with misbehavior, to tattle on each
other, or carry tales from one parent to the
other. At Nursery School, Mickey showed a
confusion of fact and fantasy, was highly dis-
tractible anmdl hyperactive., He displayed tem-
per tantrums, sibling rivalry, and was unable
to get along with other children, Hisg ability
to concentrate on his work varied with the
emotional upsets at home.,

Parents having an education below the eighth grade

Mention of erowded quarters oceurred once for Group

Bpth marital difficulties

Instances of
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both parents working occurred twice for Group I and three
times for Groups II and III.
This is =n illustration of how illness in the home

affected the child:

Jean came from a home where a younger
sister was a feeble~-minded invalid, requir-
ing all of her mother's attention and care.
She had a brain atrophy from birth injuries,
was poor in coordination, wss unable to talk,
walk or be trained in any way, and had fre-
quent seizures. The mother was 1ill, nervous,
moody, cried easily, had body tremors and heart
flutterings, and was bewildered by responsi-
bilities, Jean began to imitate her sister's
infentile behavior to gain attention. She was
nervous, restless, and unable to get along with
other children. Following the feeble-minded
child's committment to an institutiom outside
of the home, things became easier for everyone
at home, and Jean, almost miraculously made a
better adjustment at Nursery School and home,
as soon as she began to get more attention
from her parentse.

In all og the cases where mention was made of the
father having an education below the eighth grade, his
occupation was that of a manuel laborer, or he was ungble
to find work at all. It was brought out in Table 7, su ré,
page 29, that four-fifths of the children from poor or
dependent homes were considered problems in elementary
schools, so we see that, indirectly, limited education of
the father has a detrimental effect upon the child's school
adjustment.

A direct effect of crowded quarters was seen in the

case of Diana's Nursery School adjustment:
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» The family of six was living in one room
and the children could get no sleep until their
parents went to bed amd the lights were out.
Diana was tired, listless, irritable, and showed
a lack of proper rest. One day she came to
school so tired that she could not play because
of lack of sleep the night before.

The effect of both parents working:

Two little girls had to miss Nursery School
when their family had an economic set-back,
and the mother had to help the father in their
business. Because of the parent's working hours
there was no one to take the children to Nur-
sery School and call for them in the middle of
the afternoon. They had to drop out of school
before much improvement was seen.

Another effect of both parents working was seen in problems
resulting in the parent-child relationship due to the mo-
ther's anxiety and guilt feelings about neglecting the child.

Evaluation of Home by Elementary Teacher

It was found that the teachers of the children in the
follow-up in May-June, 1946 knew very little about the chil-
dren's homes as compared with the knowledge that the Nursery
School teacher had available of the home conditions. With
the present heavy load that teachers are required to earry,
they have little opportunity to know much about the life of
the child outside the ¢lassroom. The policy in the public
school is that the visiting teacher contact the home only
if the child is a discipline or attendance problem. The
visiting teacher and teacher do not elways have an oppor-
tunity to discuss together what informetiom each has re-

garding the child.
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Five of the teachers kmew nothing at all of the
child*'s home. Five others made general statements sbout
the home: "Parents cooperative (or nice)", "Mother séems
interested in c¢hild's getting school work", or "Seems to be
happy home".

An evaluation of the teacher's comments regarding
the home situations of the children revealed that six chil-
dren came from good home situations, or situaticns where
the teacher knew of no unfavorable conditions for the child's
school adjustmente The following illustrates the teacher's
evaluations of good home situations:

"Mary's mother is interested in the school,
active in the Parent Teacher Association, and
very nice to work with as a parent., She talks
with the teacher very often about how Mary is
getting along in school. It seems to be a very
happy family."

"Virginia and Rebecca came from a very
happy home. The mother shows a great interest
in Virginis and her younger sister at scheol.
They are deprived of nothing for their hap-
piness."

Ten of the children, according to the teacher's
knowledge of the home situation, came from homes where con-
ditions were known to be having an unfavorable effect upon

the child's behavior at school. The following are examples:

"Sally knows she can get what she wants
at home, so she antagonizes both parents until
she gets it. She has severe temper tantrums,
destroys clothing, and throws dishes. When
Sally annoys her, her mother cries, becomes
nauseated, and gives in to Sally. The father
was difficult to get along with and left the
home last year."
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"George's parents have marital diffi-

culties and this keeps him upset. The father

has lost several jobs because of his ungov-

ernable temper. The mother has convulsions

and has spent several months on a ward for

mental patients. She says that she feels

so helpless and is unable to do much for

George."

Table 9 shows that none of the six children coming
from good home situations are considered problems by their
element ary school teachers. Three of the ten children about
whom nothing is known are considered problemé by their ele=-
mentary teachers, Nine of ten children coming from poor
home conditions are considered problems in elementary school.

Even though little is kmown about the homes of the
children at the time of the follow-up study, it is evident
from what 1little is known, that where the home is malad-
justed, the child reflects this msladjustment in school.

TABLE 9
EVALUATION OF THE HOME SITUATICN OF TWENTY-SIX INURSERY ECHOOL

CHILDREN AT TIME CF THE FOLLOW-UP STUDY ACCORDING
TO THEIR ELEMENTARY SCHOOL ADJUSTMENT

Adjufgment Adjufgment Adjufﬁment
Group I Group II Group III

Evaluation of Home

Tot |Good |Poor | Good = Poor Good§ Poor

Total, . | 26
Good Home Situation . 6
Poor Home Situation 10
Nothing Known « « « « | 10 ]
] | | |
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CHAPTER IV
CHARACTERISTICS OF THE CHILDREN

Age of the Children

-As shown in Table 10, the children ranged in age
from 2% to 6% years at the time of their Nursery School
attendance. All of the children except two were in the age
range of three to five. One boy, 2%, was allowed to come
to school with this older sister. Another boy, 635, was
entered in Nursery School because he could not adjust to
kindergarten. Both boys are considered serious problems in
elementary schools todsy. Three of the ten children in the
age range of three to four during Nursery School attendance
are considered to be problems to thelr elementary school
teachers. Seven of fourteem children aged four to five years
at Nursery School are problems in elementary schocls,.

This finding is not a significant one. However,

Ackerson, in Children's Behavior Problems, found in a study

of 4,592 children aged 0 - 17 years vwho were examined at a
behavior clinic, that the average number of behavior problems

per child increased with age up to sbout twelve years, beyond

which there was & decrease.l

1Luton Ackerson, Children's Behavior Problems, Chicago:
The University of Chicago:?ia&s, ig Z1], De200.
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At elementary school, the children's ages ranged
from seven to eleven years. An equal number of problem chil-
dren with a total of seventy-five (75) problems were in the
group of twelve children whose ages were below ten, as were
in the number of fourteen children showing a total of sevenly-
eight (78) problemé who were ten and eleven.
TABLE 10

AGE T ENTRANCE OF TwENTY-SIX CHILDREN ATTENDING NURSERY
SCHOCL, 1939-1942, BY SEX

—
——

5
¢
§

Sex of § Sex of ! Sex of
Age Group I :Group II Group IIT

Tot iMale Female !Male Female,ﬁaleéFemale

26

Under 3 years. « « » 1 0 0 1 0 0| 0

3 years under 4. o o 10, 3 4 0 2 1: O

4 years under Se. o o 14 2 3 0 3 5 , 1

5 years and over . . 1, © 0 1 0 O% 0
i

Sex of the Children

By sex, there was an even distribution of males and
females in the total group - thirteen males and thirteen fe-
males, By dropping the division between the last.two groups,
there are eight males and Six females in the group showing
doubtful improvement; and five males and seven females in
the improved group.

Four of eight males are eonsidered problems im the
doubtful group; while three of five males in the improved

group at Nursery School .are cons idered problems in elementary
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schoole Four of six girls in the doubtful group at Nur-
sery School continue to be problems in elementary school,
while only one of seven girls in the improved Nursery
School group is a problemrin elementary school. Seven of
thirteen boys are problems, and five of thirteen girls are
considered problems in schools at the time of the follow-
up study in 1946.

In Wickman's study of children's behavior and teac-
her*s attitudes, behavior problems were observed by the
teachers to occur more frequently in boys than in girls.

An average of nearly ten problems was found per boy and
six problems per girl. Our study brought out in elemen-
tary schools, sixty-six total problems of the thirteen
girls, or an average of five problemé per girl. The boy's
group had a total of eighty-seven problems or almost seven
problems per boy.

"The only type of problem in which the girls sur-
passed the boys (in wickman's study ) was in the rating of
over-gensitiveness. Shyness was reported with the same
frequency for boys and girls. In the manifestation of all
the other forms of behavior problems the boys led, usually

with a considerable margin."l

In our group of thirteen boys and thirteen girls,

the boys presented more problems than girls except in the

lyickman, Ope Cit., Ds+45.
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following cases: girls were reported to be defiant in
three cases, boys in one; girls tattled four times, boys
three; girls were shy five times, boys four; girls day-
dreamed five times, boys three; four girls were meticu-
lous, no boys were meticulous; and two girls had nervous
tics, no boys presented this problem.

According to Wickman, "teachers prefer the less ac-
tive, more compllnt behavior of girls to the more aggres-
sive, independent behavior of boys".l This may account for
the fact that boys are considered to show more prohlems
than girls in the elementary schools.

As shown in Table 11, our study shows that boys pre-
sented fifteen more aggressive problems and six more with-
drawing problems then girls. The two sexes showed practi-
cally the same number of habit and classroom problems.

TABLE 11

SEX OF TWENTY-SIX CHILDREN IN ELEMENTARY SCHOOL BY
TYPES OF PROBLEMS

. — 1

Sex Types qf Problems
Total Aggressive; Withdrawing iClassroomiHabit
Total, o 153 67 44 32 10
Male. e o & o 87 4:1 25 15 6
Female, « + o 66 26 19 17 4

There is not a great deal of difference in the pro-
blems shown by the two sexes as brought out in this study.

This might be due to any number of unknown factors which

1Ibid., p.78
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must be borne in mind throughout the study, such as the
small number involved in the study, the subjectivity of

the evaluation of the children's behavior, ete.

Position in Femily Group
As to number of siblings in the families of the twens$y

six children, six were only children, eight had one sibling,
ten had two siblings, and two came from a family of four
children. An anaslysis of the position of these children
among their siblings in Table 12 reveals that ten of the
group of twelve showing improvement'were only children, or
the youngest, and two of the fourteen of doubtful improvement
were in the same category.

In elementary school, all four children in Group I
who were considered problems were only children or the
- youngest. Three of four only or youngest children in Groups
IT and III are comnsidered problems by their elementary school
teachers. The two findings are contradiectory; however,
the elementary school data may not be reliable in considera-
tion of the lack of knowledge of later births in the family.

TABLE 12

POSITION IN FAMILY GROUP OF TWENTY-SIX CHILDREN
ATTENDING NURSERY SCHOOL, 1939-1942

Position Among -Siblings - [Tot Group I | Group II| Group III

) Totalo . 26 12 7 7
Only Childe « ¢ o o ¢ & 6 5 1 0
Oldost Chilae o o o o ol 6 I 3 2
Middle Child. e o ¢ .o 5 1 1 3
Second Child’ (of four).| 1 0 1 0
Youngest Child. « o« « & 8 5 1 2
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Physical Condition

An sttempt is made in Table 13 to present an evalﬁa-
tion of the child's physical condition. The basis for
judging the physical condition is purely subjective in both
school situations - it is based on (1) teacher's evaluation,
or (2) mother's statement. In addition, elememtary school
teachers had a health record, giving data from physical
examinations. Although, physical examinations were given
to each e¢hild upon entrance to Nursery School, no recorded
physical data was available at the clinic.

The classification of good physical condition in-
cludes children where the general development was good and
no serious diseases of physical handicaps exist to affect
the child's behavior., Also considered was: Is the child
active physically? A4re there many absences from school
due to colds? How does the child compare in size to
other children his age? If comnditions of‘pdor nourish-
ment, lack of rest, frequent colds or sore throats, defects
of posture were evident, the child was considered in average
physical condition., The classification of poor health in-
cluded children with physical defects or cases of gevere
conditions of melnutrition, lack of proper physical care
seen to affect the child's ggneral development,

None of the children classified as being in good phy-
sical condition were considered to be problems in elemen-

tary school. There were no children considered in poor

health in Group I either in Nursery School or elememtary schoal.
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TABLE 13
PHYSICAL CONDITION OF TWwENTY-SIX CHILDREN ATTENDING NURSERY

SCHOOL ACCORDING TO ADJUSTHMENT THERE AND IN
ELEMENTARY SCHOCLS, 1946

Tothursefy School {Tot Elementary School
Physical Condition ; ! t

¢

I  II III I | II | III
Total. .| 26|12 | 7 . 7 | 26 18 @ 7 7
GoOde see o o o o of B 3 o, & 7, 6 1 0
Average o+ ¢« o ¢ o« of 91 6 1 2 15 6 @ 4 5
POOTe ¢ ¢« ¢ o ¢ o o 71 0 5; 24: 022 2
Nothing Recorded. «.; 4| 3 1 c: 0| O | 0 0

The differences in the ratings of physical condition
at Nursery School and elementary school could be due to
(1) subjectivity of the teachers' evaluations, or (2) a
change in the child's condition.

A comparative study of a nursery-school versus a non-
nursery-school group was carried on in the Franklin and
Winnetka public school nurseries by the Elizabeth McCormick
Memor ial Fund and the Pre-School Department of the Illinois
Institute for Juvenile Regsearch, General medical examina-
tions were given by the same pediatrician at the beginning
and at the close of the school session to see whether those
children attending nursery school were in better physical
condition than their control group who did not attend nur-
sery school. "On summarizing the medical examinations,

the nursery school group seems to be in slightly better
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condition than the control group, but the differences are
too small to be significant."l
A study made by Paynter and Blanchard of the Educa-

tional Achievement of Problem Children reaches the con-

clusion from studying physical condition that "apparently,
our children with personality and behavior difficulties
show no undue number of physical defects."®

From a comparison of these studies of physical con-
ditions of children, it seems that we can reach no conclu-
sion whether or not children presenting more behavior pro-

blems than others have a less desirable physical condition.

13 of the Children

Table 14 shows the distributiom of children in nur-
sery and elementary schools by IQ. The scores used here
'are those made on the first psychological tests at Nur-
sery School. The revised Stanford-Binet Intelligence,
Forms L and M were used. 'No significant findings are
revealed in an analysis of the second test scores. 8Six
children made a lower score on the second test, two made

the same score, eight improved inm score from 1 - 10, and

six improved from 10 - 20 points in IQ. "The considerable

1K8.Win, 92. Cito 13 p.31.

2Richard Paynter and Phyllis Blanchard, A Study of
Educational Achievement of Problem Children, (New York:

The Commonwealth Fund, 1929}, p.29.
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rise in 1y in so many instances does not mean that the
children's intelligence was inecreased, but would seem to
indicate that when a child's emotional problems are worked
out or lessened, he is better able to use the innate po-
tentialities he has."l

IQ tests are given in elementary schools only in
cases where a serious maladjustment of the child indicates
a need for one. The Otis General Intelligence Test is
given to all children in the sixth grade; however, o-4A
was the highest grade achieved by any of our twenty-six
children. Therefore, there is no basis for comparison

of 1y scores with elementary school tests.

TABLE 14
IQ'S OF TWENTY-SIX CHILDREN IN NURSERY SCHOOL,
1839 - 1942
——
Iq Totali Group 1 Group II = Group III
Totals .| 26 12 7 7
80 - 89 ° - * 3 2 0 O 2 )
90 - 99 s o o 6 3 2 1
lOO - 109. » * o 5 2 2 l
110 - 119 o o o 4 2 1 : 1
120 - 129. e e o 7 4 2 ; l
130 & 0ver e & e 2 1 0 % 1
i

In Groups I end II, the children showing problems

in elementary schools tend to have lower than average or

higher than average IQ's. However, the contrary is true

1i11dred Merrifield, "Second Year Study of lMental
Hygiene Clinic Nursery School Children", Louisville, Ky.,
June, 1942. (Unpublished Report)
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in Group 111 - those showing lcwer-than average and one
showing higher than average 1Q's are not problems in ele-
mentary school., Five of the children considered to be
problems came from the group with IG's below 100; three
problem children came from the group with IQ's 100 - 119
and four came from the group with Ig's 120 and over,

An snalysls of the types of problems is shown in
Table 15. Eight children are in the group with IQ's below
100, nine have an Iq 100 - 119, and nine have an I of
120 and over,

TABLE 15

I§ OF TWENTY-SIX CHILDREN IN ELEMENTARY SCHOOL BY
TYPES COF PROBLEMS

14 Problemg
Tot; Aggressive] Wwithdrawing Classroom Habit
Total. 153 67 44 32 10
Below 100 . . 49 20 18 7 4
100 - 119 . 4| 55 24 16 11 1
120 & Over. o 49 20 10 14 5

The average group, 100 - 119, shows more aggres-
sive problems than the other groups. The group with
IQ's below 100 shows more problems of a withdrawing
nature and those with an 14 of 120 and above show fewer
withdrawing problems. More problems that conflict with
classroom requirements are shown by the group with an
above-average Iy and few problems of this nature are

shown by those with a below=-average I4. The group with
an gbove-average 1 shows more habit problems than the

other groupse.
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In measuring total behavior problems, the below-
average group presents forty-nine, the above-average group
presents forty-nine, amd the average group shows the grea-
test number of problems, fifty-five.

Ethel Kawin's study of a nursery-school versus a non-
nursery-school group revealed that "according to the re-
sults on the Merrill-Palmer Scale, both groups made an
epparent gein in mental growth between the fall and spring
psychological tests, but there was no difference between
the nursery-school group and the control group in the
amount of thelr respective gains."l

Pgynter and Blanchard's study of 167 problem chil-
dren in Los Angeles revealed that there were more problem
children having Iq's from 90 - 109, The next greatest
number of problem children occurred in the group with an
Iq from 80 - 89, and the numbers of children with problems

decreased gradually from Iy's of 110 to 130 and over.?

Ackerson concluded in his study that "among younger
children of both sexes aged 5 - 12.9 years, behavior pro-
blems increased markedly with Ig level up to about 119 I3,
beyond which there was probably some decrease, "

As was true in the comparison of studies of the phy-
sical eonditions Qf children, we find a varianee in the
results of these several correlations of Iy and behavior

problems in children. Several factors contribute to the

1 Kawin, Op.Cit., p.49., ZPaynter & Blamchard, Op.Cit.,13

SAckerson, Op,Cit., p.251.
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confusion in this area - the imperfection of psycholo-
glcal tests, the difference in methods used in the
various studies, and the probably difference in the tests
used to obtain the IQ's. The general trend, however, in
an analysis of the studies seems to be for behavior pro-
blems to be less frequent in the above-average group of
Ig*s in children, although the studies do not agree on
scores of above-averasge. The average Iy group seems to
be the maximum level for behavior problems with decresses

in both diréctions.

School Achievement

According to Table 16, four children were making low
grades and were considered problems. One of these had an
sbove-average lw, one average, and two below-average.
Seven of the seventeen children meking aversge grades were
considered problems. Three of these had a high 1y, one
average, and three below-average. One of the five chil-
dren making above-average grades was considered to be a
problem with an average IQ.

It is well to bear in mind, however, at this point,
that the goal of the elementary school teacher is scholas-
tic achievement, and to her the most serious problem would
be the child who failed tc meet this requirement and makes
low grades. It is to be expected that this fact will play

a big part in the teacher's evaluations of problem children.
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TARLE 16

SCHOOL ACHIEVEMENT OF TwENTY-SIX CHILDREN
IN ELEMENTARY SCHCOL, 1946

Grades Fotal] Group I Group II Group III

Total | 26 12 7 7
LoWwe o o o 4 1 3 0
Average., o 17 8 3 6
High . « o/ 5 3 1 1

In an attempt to learn the grade placement of the
children in relation to their age, a scale Was use con-
sidering 63 the average age for beginning the first grade,
seven for 1-A, 7% for 2-B, elght for 2-4, etc.l By the
use of this scale, five children were below their grade,
three at their grade, and seventeen above their grade.
| This classification of grade placement doesnot mean
much when it 1s realized that only two children considered
below their grade were more then a half-grade below. The
four other childreh considered below their grade mnd seven-
teen above their‘grade varied from their grade according
to age by only one-half grade which might imdicate a dif-
ference due to the time of year that the children haé

birthdays.

Term of Stay in Nursery School

As shown in Teble 17, ten of Group I attended Nursery
School longer than four months. Three of Group II were
in Nursery School for the same period of time. All of

Group IIT attended for four months or longer,

lpgynter and Blanchard, Op. Cit., p.l7.
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TABLE 17

TERM OF STAY OF TWENTY-SIX CHILDREN IN NURSERY
SCHOOL, 1939-1942

Term of Stay|Tot Group I Grow II: Group III
Total ! 26 12 7 7

One Month. . 1 0 1 0

Two Months 4 2 2 0

Four lionths, 1l 0 1 0

Five Months. 3 2 0 1

Six Months . 2 1 0 1

Seven Maths. 3 1 0 2

Efht Months.| 8 5 2 1

Over L ] [ L * 4 l l 2

One of the two children in Group I attending for two
months is considered a problem in elementary schools.
Three of the four children in Group II attending for four
months or less are considered problems in school at the
time of the follow-upe. The one child not considered a
problem of these four in Group II attended Nursery School
for four months. In summary, two-thirds of the children
attending Nursery School four months or less are problems
in el ementary school. Two-fifths of the children attend-
ing more then four months are problems in elementary
school.

Little or no correlation was found between the ther-
apy, or number of interviews at the clinie, with the mo-
ther and child and the child's improvement at Nursery
School -or adjustment at elementary school. Frobably,

the major confusing issue in amy correlation was that the
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control children, or at least the control children show-
ing few problems and considered to be adjusted in Nursery
School, and their mothers did not have any therepy at the
clinic. This would account for the number of children,
who, although they had no therapy, were not considered to
be problems. Then, also the reverse was true that the
children showing the most problems and their mothers were
seen at the clinic for more intensive treatment, although
they may not have been able to accept a treatment relation-

Ship.
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CHAPTER V

BEHAVIOR COF THE CHILDREN

Relationghip With Other Children

It was found that, as in the case of the evaluation
of physical condition, the relationship with other chil-

dren was distributed somewhat differently in elementary

sehool than in Nursery School. Again, a di fference of
opinion in the teachers' evaluations or a difference in
the children's relationships with other children in the
two school settings. could account for muekh of the vari-
ance. These two factors should be borne in mind in con-
sidering Table 18.
TABLE 18
RELATIONSHIP WITH OTHER CHILDREN OF TWENTY-SIX CHILDREN
ACCCRDING T0 NURSERY SCHOOL ATTENDANCE, 1939-
1942, AND ELEMENTARY SCHOOL, 1946
Tot} Nursery School%Tot Zlementary School

Relationship 1
I IT III: I ! IT III

Total. . 26{12

Leader e o & & o o o
Popular, Not Leader. 1
"Gets Along Alright"
Disliked « ¢« ¢ o « &
Nothing Knowne. « o o

26y 12

bV I o |
HOFO P
HMOMHFOW ~
CHHFOO <3
CCp-aH
ChRHE
OHFHMNMWEF 3

. 0%
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Two of the four children in Group I that were con-
sidered to be leaders in Hursery School and the two out
of six thought to be popular in Nursery School are con-
gsidered problem children in elementary schools. In Group
II, two of three leaders, one who "got along alright",
one of two di sliked, and one sbout whom nothing was re-
corded are problems in schools at the time of the follow-
up. Two of the five popular children and one considered
to get along alright in Group I1I at Nursery School are
problems in 1946.

There is a definite relationship with the elementary
school teacher's evaluation of the children being disliked
by others and their being problem chiidren. The four dis-
liked in Group II and the one disliked in Group III are
considered by tﬁeir teachers to be problems in the class-
room.k On the other hand, the three children reported as
leaders in elementary schools are not considered to be
problems, and nine of the eleven considered popular are
not thought to be problems by their teachers. This might
show a tendency on the part of the teachers in the follow-
up study to rate ehildren és leaders if they are no pro-
blem and to consider them disliked ™ the other children
if the teachers themselves think they are a problem.

An analeig of the types of problems shown in corre-
lation with the children's relaticnships with others re-

veals that, according to the elementary school teacher's
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evaluation, the children who are considered leaders or
popular with others present fewer problems of all types
except habit problems than ehildren reported to "get along
alright" or "disliked". Fourteen children, "leaders", or
"popular", presented a total of fifty-five problems.
Twelve children, who "got along alright" or were "disliked"

presented a total of ninety-eight problems.

Types of Problems

The types of problems as they were recorded in Nursery
School are shown in Table 19. They were divided into the
three groups as: aggressive, withdrawing, and habit pro-
blems. This classification waé made because (1) these
three groups are easier to handle than the many unclassi-
fied problems, and (2) this division seems a natural one
as these three types of problems manifest themselves in
distinetly different ways. FPeople have come to think of
those children with withdrawing behavior as being "good",
and children behaving aggressively are lgbelled as "bad".
However, in some cases, there is a relationship between
the two in that undesirable sggressive behavior is used
by individuals to cover upvtheir fundamental feelings of
inseeurity.t It appeared that habit problems do not

occur consistently in either aggressive or shy individuals.

lWickman, Op. Cit., p.40C.
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Table 20 lists the types of problems as reported dis-
played by the children in elementary school by their tea-
chers. The list of problems in elementary school is dif-
ferent from the list in Nursery School because (1) the
children's problems are not‘the seme at ages seven and
one~-half to eleven as they were at three ard four, and
(2) the elementary school teacher ordinarily dces not know
of all of the problems that the Nursery School teacher knew
about - for exémple - eating and sleeping habits, enuresis,
sibling rivalry, and parent-child relationship problems.

The 1list in Table 20 of elementary school problems
differs somewhat from the problems listed on the schedulel

as (1) some characteristics, not problems, of behavior such
as being friendly, truthful, polite, having few or many
friends, being interested in school work were found to be
meaningless in the study. The teachers considered all
twenty-six children to be friendly, truthful, and all ex-
cept one to be polite., ihen the children were thought to
be unhappy, that was noted in the group of withdrawing pro-
Dblems, and the one rude child was considered in the aggres-
sive group. (2) Teachers did not respond at all to some

of the problems on the schedule - dis-honest, steal, ob-
scene behavior, sissy or tomboy, and response to opposite
sex. (3) The habit problems, tics, speech difficulties,
and nail biting were not included on the schedule, but

were recorded as they were brought out by the teacher.

lsee Appenmdices B and T for the schedules used in
the study. -
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TABLE 19

TYPES OF TROBLEMS OF TWENTY-SIX CHILDREN ATTENDING KURSERY
SCHOOL, 1939-1942

Types of Problems iTot $roup I i Group IIl Group III

Total {76 77 64 35
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TABLE 20

TYPES CF PROBLEMS CF TwiENTY-SIX CHILDREN IN ELEMENTARY
SCHOOLS, MAY-JUNE, 1946

Types of Problems

Tot

Group I

{ Group II

Group III

Total. .

11853

40

69

44
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In a comparison of Table 19 and Table 20, it appears
that, although they are termed differently, the lists of
aggressive behavior and habit problems cover much the same
problems. The problem, "restless", as used in the study
in elementary school was interpreted by the teschers to
mean "hyperactivity" - ™Moves arms and legs constantly"
or "Can't sit still". That accounts for its being con-
gidered an aggressive problem rather than a withdrawing
one as is "nervous" on the Nursery School list of problems.

However, there 1s a notieeable lack of withdrawing
problems on the elementary school list. The major ones
that do not appear in any form are: "over-dependence on
adults™, "insecure" or "lack of confidence", and "passive".
This absence of these problems could be due to ome or
both of the following reasons - the problems did not
appear on the schedule, or the fact that these are forms
of behavior that are not considered to be problems by
teachers., It is unfortunate that they did not appear on
the schedule so thst we could see with what frequency
they were noted by the elementary school teachers.

It can be seen by looking at Table 20, that although
withdrawing problems are not as well represented on the
list as are the aggressive problems, that the types of
behavior commented upon most frequently by elementary
school teachers, are: (1) behavior in elass work, (2)

aggressive behavior, and last, (3) withdrawing behavior.
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This 1s understandable when we consider that the teacher's
funetion is to aid educational achievement. Thus, her
main concern in the children's behavior is (1) whether or
not they conform to classroom rules and routine and meet
school work requirements. (2) Her second emphasis is on
the problems which are expressed in overt and directly
annoying behavior, and (3) her least concern is with the
inner emotional conflicts of children which do not inter-
fere directly with the purposes of teaching.

In wWickman's study, mental hygienists rated withdraw-
ing problems more serious than aggressive problems. This
fact is borne out in Teble 19 which shows that, at Nursery
Scehool, withdrawing problems were reported with the most
frequency.

In a discussion of the teachers' attitudes toward the
behavlior of the children in elementary school, we consider
it worth mentioning that teachers reported no cases of
stealing, dishonesty, or any sex behavior. One teacher
observed masturbation in these children. iie are, there-
fore, unable to say whether there is no occurrence of
these particular problems in this group of childremn; or
whether the teacher's attitude toward these problems might
have been the cause of her not notieing or discussing them.

The teacher's attitude could play a large part in

the results of the study insofar as her personal reaction

to the child affects her evaluation of his behavior. The
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teachers throughout the study, when asked for a general
reaction to the student, usually stated whether or not
she considered the child to be a good student, a "lovely"
or "nice" child, a difficult child to have in the room,
or some other perscnal observation regarding the child.
The teachers of the twelve children comnsidered to be
problems in elementary school reported the following gen-
eral reactions to the ehildren: Four made no comment as
to thelr personal reaction, three said the child was "like-
able", two saild that the ehild was likeable as an indivi-
dual, but did not fit into the group", one said, "I like
the twins, but favor George of the two as he is less of
a problem", and another said, "I like her, but she gets
on my nerves",

Table 21 shows the number of children as they were
considered by their Nursery School and elementary school
teachers to show aggressive or withdrawing behavior.

- TABLE 21

TYPE COF BEEAVI(R OF TWwENTY-SIX CHILDREN IN NURSERY 3CHOOL,
1939-1942, AND IN ELEMENTARY SCHCOL, 1946

———
ar———

Tot|Nursery School ||[Tot!|Elementary School

Type of Behavior

I II III I IT1 | III

Total. . | 2612 7 7 i 2612 | 7 7

Aggressive. .« « o. o 12 4 5 3 115/ 5 | 6 4
Wwithdrawing . « .. o 6 14| 8 2 4 11107 {1 3

H

All but three children that were considered by Nurs8ry

School to show one or the other type of behavior were felt
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by their elementary school teacher to continue showing
that type of behavior,

According to the type of behavior shown at Nursery
School, seven of twelve of the children showing aggres-
sive behavior are considered problems in elementary school.
Five of fourteen of the withdrawing children are problems
at the time of the follow-up study. Eight of fifteen of
the children considered showing aggressive behavior in
elementary schools are thought to be problems, as well as
four of the eleven showing withdrawing behavior.

According to Table 19, it appears that the improved
group had more withdrawing problems and less aggressive
problems. Group I had a total of sixteen aggressive
problems; Group II twenty-four, and Group III fifteen,

In Teble 20, Group II again showed more aggressive pro-
blems, thirty-two, Group I presented eleven and Group III,
twenty-four.

Table 19 shows Group I had a total of forty-one with-
drawing problems, Group II - twenty-one, and Group I1I -
twelve. At elementary school, Table 20, Croup II presents
more withdrawing problems than the other groups - twenty-

one, Group I - twelve, and Group II - eleven.

At Nursery School, Group I presented more habit pro-
blems, and continues with the grestest number of habit
problems in elementary school. Table 1¢ shows Group 1

with sixteen habit problems, Group II presented twélve,
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and Group III presented four. In Table 20, Group I
showed a total of six habit problems, Group II showed one,
and Group III presented three.

In the comparative study of nursery school versus non-
nursery school groups, it»was found thet a larger number
of nursery school children than of control-group children
shbwed improvement in their habit status. "They elimi-
nated a greater number of undesirable habits and more
habits which indicate a lack of independence; and, on the
other hand, they acquired a greater number of "desirable"
habits and those indicating emancipation from adults."l
Habits as used here should not be confused with our class-
ification of "habit problems”. Habits in this compara-
tiye study refers to all forms of behavior that the child
presents.

We would like to mention as a final thought in our
follow-up of this group of Nursery School children that,

as Ethel Kawin said of her study, "Those who are in con-

tact with children attending nursery schools see many
individuals where the benefits of nursery school experi-

ence seem gquite obvious to the observer interested in a
particular child. Until some method for measuring the

development of personality as a whole has been formulated,
studies such as this cannot attempt to evaluate nursery

school experience for the individual child."2

1Xawin, Cp. Cit., D.E0. 2Ipbid., p«50.
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Since the objective data of the study are too meagre
to justify any real conoclusions, the following summary is
presented of our findings in this study whieh compares the
behavior of twenty-six children in Nursery School, 19392 -

1942, with their behavior in elementary schools, 1946,

1. Unfavorable home situations were recorded more
frequently for the unimproved group in Nursery

School and for the problem in elementary school.,

2e Children whose families were known more frequently
to Social Service Exchange tended to show léss im-
provement in Nursery School than children with in-
frequent registrations. The frequency of Soclal
Service Exchange registrations was found to have
no relation with the number of problems that the
children presented at elementary school.

Se Five of six broken homes in the group produced pro-
blem children in elementary schools. Three were
considered well-adjusted and three poorly adjusted

at Nursery School.
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The children were distributed fairly evenly among

the three groups of improvement at Nursery School

. according to the socio-economic level of their

femilies. More children (8 of 10} from poor or
dependent homes are considered@ to be problems than
the children (3 of 10) from comfortable homes. The
children from poor and dependent homes showed more
aggressive problems, more withdrawing problems, and
more classroom problems than the children from
average or comfortable homes.

The boys appeared to show more problems than girls.
There was an even distribution (thirteen boys and
thirteen girls) as to sex in the group studied.

More males (8) than females (6) were in the group

of fourteen showing doubtful improvement in Nursery
School., Five males and seven females were in the
improved group. Seven boys showing a total of 87
problems and five girls showing a total éf 66 pro-
blems were ccnsidered problems in elementary school.
More only and youngest children were in the improved
group than the oldest and the middle child. However,
only and youngest children are not making any better
adjustment at elementary school than are the oldest

and middle children.
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No relation was found between the age of the chil-
dren in elementary school or Nursery School and
the number of problems shown.
With the teacher's evaluation of the child's phy-
sical condition as a basis, it was found that none
of the children classified as being in good physi-
cal condition were considered tc be problems in
elementary school. There were no children consi-
dered in poor health in the improved group of chil-
dren in either Nursery School or elementary school.
In the improved group at Nursery School, three
children (of 8) had IQ's below 100; four (of 9) had
Iy's from 100 - 119; and five (of 9} had IQ's of
120 and over,
The greatest number of problem children (5) in
element ary school came from the group with an 1IQ
level of below 100. The next number (4) came from
the group with Ig*s of 120 and over. The least
number of problem childrem (3) were found in the
group with Iy's of 100 - 119.
All of the children (4) making low grades at ele-
mentary school were considered to be problems.
Seven (of 17) making average grades were problems,

and one (of 5) making above-aversge grades was a

problem,
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11. Two-thirds of the twenty-six children attending
Nursery School for four months or less are problems
in elementary school. Two-fifths of the children
attending more than four months are problens.

1z2. The children considered to be popular or leaders
showed more improvement in Nursery School and showed
a better adjustment at elementary school than the
children considered to be disliked or to "get along
alright".

13. All but three children considered to show either
aggressive or withdrawing behavior in Nursery School
were reported by elementary school teachers to con-
tinue showing the same type of behavior.

14. Children showing aggressive behavior in elementary
school are considered to show more problems than
those showing withdrawing behavior. ZEight (of 15)
children showing aggressive behavior in elementary
schools are thought to be problems; four {(of 11}
c¢hildren showing withdrawing behavior are thought
to be problems.

15, In both Hursery School and elementary school, the
unimproved group showed more aggressive problems.
At Nursery School, the improved group presented a
greater number of withdrawing problems. 1In elemen-

tary school, the unimproved group presented more
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withdrawing problems. 7The improved group presented
more habit problems in both Nursery School and ele--
mentary schoole.
The elementary school teachers reported with greater
frequency (1) problems of classrocom difficulty,
next, (2) aggressive problems, next, (3) withdrawing
problems, and last, (4) habit problems. The Nursery
School teacher reported (1) withdrawing problems
more frequently than (2) aggressive problems, end
with least frequency, (3) habit problems.
Seven children were felt to have shown little or no
improvement; five of these are still considered to
show many problems at elementary school. Seven
children were felt to show doubtful improvement at
Nursery School and three of these are considered
problems in elementary scehool., Four of twelve
children felt to show improvement at Nursery School
are considered problems in elementary school.
Zight, or two-thirds of the children considered to
be problems in schools in 1946 came from the two
groups that showed doubtful improvement at Nursery

School.
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APPENDIX A
Summary of the Follow-Up Studies Made on the ilental Hygiene
Clinic Nursery School Children, December, 1940; May,

1941; and June, 1942 By Psychiatric Social Workers

At the beginning of the child's enrollment in Nur-
sery School and during the yesr, the mothers, in most cases,
had discussed with some member of the staff their child's
problems. The plan for working with the mothers was very
flexible and depended upon the seriousness of her problen.
The aim of these interviews with the mothers was to help
them with a better understanding of the child's difficul-
ties and his personslity needs, This type of case work
varied occasionally with the particular mother snd covered
things such as a simple arrangement for the physical exami-
nation of the child through concrete suggestions regarding
his training in routine habits to a consideration of more
serious problems in the home of marital relationships.

These different types of problems were found which
appeared to have a direct effect on the behavior of the
child:

Over-anxiety regarding child's behavior; re-

jeeting, punishing attitude toward child; rigid,

meticulous, over-demanding; lack of consistent

and firm discipline; poor physical health of
mother; difficulty in accepting responsibility
for maternal role; limited intelligence, unstable
marital situation; inability to handle guilt and
anxiety re own negative feelings toward childg

71

-
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lack of confidence in handling child; mild
mental depression; complete absorption in
child for own satisfaction; inability to give
child adequate love and affection; extreme
nervousness; strong need for child's depen-
dency; and conflict between parents re dis-
cipline.

In some instances, the child was seen in the clinie

merely for diagnosis and was not considered a serious enough
problem to return. In other instances, the child was turned
over to a social worker for therapy. Some few children were
seen neither by psychiatrist nor soecial worker because they
did not come to school long enough, or because of some cir-
cumstance concerning that particulasr child.

The measurement of improvement is naturally very
difficult with anything as intangible as human behavior and
feelings. In general, most children show improvement quickly

in Nursery School, but it has been found to be true that
their progress is often impeded by the mothers' resistance
to change. In some instances, when the children continued
in school for a long period of time, they were able to
carry over much of their progress and change into the home,
although the parents did not change. Where the problem was
more serious, real progress at home resulted only when the

parent was able to change.

In a consideration of what happened to these chil-
dren, their gains while In Nursery School and while soecial
work service was being given to their mothers, are seen as

follows: -
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More independence, self-reliance; less depen-
dence on others for entertainment; better re-
lationship with other children; more positive
relationship with parents; more spontaneous,
outgoing; better acceptanece of routine; more
obedient, easier for mothers to cope with;
developed leadership capacity; ability to ex-
press self; improved eating hzbits, speech,
and general health; disappearance of temper
tantrums, nervous tie, enuresis, end mastur-
bation; less negativism and aggression; les-
sening of fears, gain in self-confidence; less
nervousness and distractibility; and more
ability to share and give,
In terms of gains shown by the mother, it is not
possible to evaluate this as clearly in terms of specifie

problems. In general, one of the gains noticed most fre-
quently was the lessening or disappearance of mueh of tre
mother's anxiety over the child. Another big gain occurred
in those situations where there was faulty handling of the
child's routine life, mostly due to the mother's lack of
knowledge, and where suggestions of concrete things to do
could be given the mother. The least gain appeared in
those situations where the mothers showed a rigid persona-
lity, were over-particuler, fussy, and meticulous. In
these cases, the child's problem appeared directly related
to the mother's personality patterns and to have accomplished
more than superficial improvement would have necessitated
far-reaching changes in the mother,

A total of 58 out of 79 children were studied at
least once in a follow-up. we had observed the children
during the school year, but we were anxious to learn just

what had become of each oehlld's problems after the close
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of Nursery School. Calls were made at the home and school
of the child in December, 1940; lay, 1941; and June, 1942,

The mothers seemed to welcome this follow-up visit
and were frank and free in their discussions of the various
problems of their particular child. We were interested in
whether the problems had diseppeared, improved, or remained
unchanged. Children who were patients from Children's Free
Hospital and those children who attended less than two
weeks were omitted from the study.

From all these studies, a few significant generali-
zations are evident:

l. The majority of children showed a quick im-
provement in their problems after entering
Nursery School.

2. Not more than two children in any of the
three groups failed to improve during their
Nursery School experience.

3. When possible during the past two school
years, mothers were given help with their
children's problems, 1t has been found
that the degree of improvement of the chil-
dren at home has been commensurate with
the mothers' ability to cooperate in treat-
ment and desire to make a real change in
themselves as well as the e¢hildren.

4, In the follow-up of the two groups out of
Nursery School for a year or more (30 chil-
dren in all), it was found that three in
the first group and one in the second, or
13 per cent were making an unsstisfactory
adjustment in school. Only 3 of these
4 were a problem at home.,



APPENDIX B
NURSERY SCHOCL RECCRD

Name _ Sex Birthdate
Address Control-Study Group
Date of Entry Age at Entry Term of Stay

Referral Source
Parent's Marital Status (M=D=S-)

Contact with Parent Teacher
Social Worker

Outstanding Features in Home Situation
Social Agency Clearings
Physical Condition (Illnesses, Personal A.ppearanceS Physical

Activity, Examinations

Psychological Tests (Dates - Scores)
Attendance

Aetivities Child Performed Best
Least Best

Adjustment (Good - Average - Bad)

Teacher's General Reaction
Other Children's Reaction

Major Behavior Difficulties
Any Marked Improvement
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APPENDIX ¢

INTERVIEW WITH TEACHER

Name
.Address

Attended Other Schools
Grade at time of study

Contact with parents Teacher

Visiting Teacher

Sex
Control-Study Group

Birthdate

Outstanding Features in the Home Situation

Mgrital Status: M - D - 3 - W

Physical Condition (Illnesses, Personal Appearance, Physical
Activity, Exam1nations3

Psychological or Achievement Tests

Attendance

Subjects Performed Best (Oral - Written - Creative)

Least Best

Grades (Good - Average - Bad]
Teacher's General Reaction
Other Children's Reaction

Social Behavior:

Inattentive

Careless in Work

Meticulous

Conformity to Discipline (Compliant
or Resisting)

Attract attention

Carry grudges

Domineering

Quarrelsome

Stubborn

Defiant

Dishonest

Steal

Obscene Behavior

Masturbation

Enuresis

Selfish

Friendly

nestless

Temper Outbursts

Tattling

Failure to Study
Interested in work

Social Agency Clearings

Dishonest in Classwork

Day Dreaming

Shy and Withdrawing
Oversensitive
Truthful

Critical of Others
Meddlesome

Sulky or Sullen
Courageous or bold
Cowardly or fearful
Happy

Polite or rude
Discouraged easily
Sissy or tomboy
Many friends

Few close friends
Response to opposite

seX
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